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CHAPTER ONE 
 
Introduction 
 
 
Introduction 
A young boy takes a deep breath as he walks into his elementary school. He 
wished so much that his mother would have allowed him to stay home from school, or to 
become homeschooled. He was different from all of his peers. There was no hiding it, 
and his peers knew it too. His teachers look different than him. His peers look different 
than him. He is a student of colour in a rural nearly all white elementary school. His peers 
jeer at him about his skin tone, calling him dirty, or ascribe harmful stereotypes to him 
and to his family. He spends his time thinking about how he wished that he was like his 
other peers. He grew to be ashamed of his culture and his skin tone, thinking of it as only 
a detriment. He really only ever learnt about his people through the contexts of slavery 
and the Jim Crow era--and only usually for a month. 
I know this student well, because he is me. I grew up in a small northern 
Minnesotan town that was majority white, and I was in the extreme minority of children 
of colour. We never really learnt that much about people of colour, and when we did, it 
was nearly always only in the contexts of slavery and a very watered down version of the 
Civil Rights movement; and this usually only occurred during Black History Month. All 
of my teachers were white, most of my peers were white, and the curriculum I was 
schooled in was very much white. Even as a student, I wondered why my history books 
only mentioned my people in one chapter, and my classmates got the rest of the book. I 
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developed a deep hatred for my race and my culture and wished so desperately to be like 
my peers. I hardly had any positive role models of my race outside of music and athletics, 
and I never really excelled in those subjects. Where were the scientists, historians, 
politicians, and researchers of colour? Did they exist? I truly did not know. I came to 
view my blackness as something that I had to conquer, or to overcome, in order to reach 
my goals. I didn’t know any modern writers (being an author was my childhood dream 
job) who were black, and in order to achieve that dream, I had to overcome the 
“weakness” of being black. So many of my thoughts revolved around “I know I’m black, 
but look how I can do this…” It was not until I was in college that I truly realised how 
damaging this mindset was--and how this mindset developed during my formative 
elementary school years. It took me so many years to unlearn this self-loathing, and as I 
began studying the field of education, I started to wonder how we could work to inspire 
the cultural development of our students, instead of trying to force students to fit into a 
predetermined mould that western society has decided is the “norm.”  
I also started to wonder how things could be different for me, had my teachers 
implemented elements of culturally relevant pedagogy into the classroom. It is possible 
that I could have developed a more positive cultural identity much earlier in my life, and 
all of my former classmates could have also benefited as well. It is because of these 
factors that I came to ask, ​how does culturally responsive pedagogy in the context of 
rural equity shift the white-centric perspective to more equitable education for all rural 
Minnesotan students?​ This question inspired the accompanying research project, which is 
a website that elementary teachers in rural Minnesotan schools can use to find out more 
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about culturally relevant pedagogy, how it is relevant to the rural classroom, and a variety 
of culturally relevant activities and practices that teachers can use as a starting point for 
their classroom. This website also includes a forum where teachers can connect with one 
another to share ideas and insights concerning culturally relevant pedagogy. This project 
was truly inspired by my own experiences growing up in rural Minnesota, and my desire 
to move toward a more equitable educational environment for all students. 
Personal Relevance 
As I furthered my studies in education, I became aware of the concept of 
culturally relevant pedagogy. Though I am now quite proud of my heritage and culture, I 
couldn’t help but think of the little boy who dwelt in the mires of self-hatred and shame. 
What if he and his peers had access to this empowering and radical pedagogy? It is 
impossible to truly know if the situation would have changed my circumstances, but I 
became enamoured with the concept of culturally relevant pedagogy, and how it can be 
used in a rural environment--since nearly everything I had learnt about culturally relevant 
pedagogy had been applied in an urban context. 
As an educator of colour who aspires to become an elementary school teacher in a 
rural setting, I want to make sure that my students are given all of the tools to become 
empowered and educated citizens of our society, and I believe culturally relevant 
pedagogy is a powerful tool in realising that goal. I also seek to challenge the stereotypes 
that culturally relevant pedagogy is an urban-only concept, and challenge the notion that 
rural communities are all-white, or are unchanging landscapes. Culturally relevant 
pedagogy is, according to Gloria Ladson-Billings (1995), defined as: “A pedagogy of the 
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opposition not unlike  critical opposition but specifically committed to collective, not 
merely individual, empowerment” (p. 160). Culturally relevant pedagogy is about using 
students’ cultures and backgrounds as powerful assets to enhance their education 
(Ladson-Billings, 1995). A key tenet of culturally relevant pedagogy is affirming a 
student’s view of themselves, and developing empathy for students who have a different 
cultural background than themselves (Ladson-Billings, 1995). I was drawn to the 
empowerment focus of culturally relevant pedagogy, and how it has a strong focus on 
seeing our students’ cultural backgrounds as powerful assets, rather than as detriments, or 
something that needs to be corrected. The focus on collective empowerment instead of 
just individual empowerment really resonates with me, because, at least in my rural 
community growing up, there was a strong focus on succeeding as a community. In my 
view, culturally relevant pedagogy is a pedagogy that could fit very naturally with rural 
education, due to this focus on community empowerment.  
Relevance to Minnesota 
In Minnesota, there are 230 districts that are identified as rural school districts 
(Minnesota Rural Education Association, 2019). Interestingly, according to a map of 
Minnesotan school districts by the racial background of their students, not one of the 
districts contained completely white students (Minnesota Rural Education Association, 
2019). What this means, is that in every school district in Minnesota, there is at least one 
student that differs racially from their peers. As an educator of colour who grew up in a 
majority white school district, I find myself wondering how students of colour are having 
their cultural identities reaffirmed and developed, and how white students are developing 
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their own cultural identities, and view of other cultures. Minnesotan rural schools are 
suffering from their own unique challenges such as declining enrollment, out of date 
curriculum, and aging facilities (McMurry & Ronningen, 2006). As an educator who is 
passionate about equity in education, it is important for me to keep these issues in mind 
as the project is developed. 
In Minnesota, the overwhelming majority of teachers are white--95% (Minnesota 
Staff Automated Reporting System, 2019), while 34% of students are identified as 
students of colour (Professional Educator Licensing and Standards Board, 2019). This 
means that children of colour are more than likely going to have a teacher who is white. I 
believe that it is critical that ​all​ teachers are educated in culturally relevant pedagogy and 
implement it in their curriculum--as in my view, I believe that it is extremely important in 
developing a positive cultural self-image in​ all​ students. The research question proposed 
in this project, ​how does culturally responsive pedagogy in the context of rural equity 
shift the white-centric perspective to more equitable education for all rural Minnesotan 
students​, seeks to explore ways that elements of culturally responsive pedagogy can be 
incorporated into the rural Minnesotan educational landscape in order to shift the focus 
from the accepted white-centric perspective, to a more equitable perspective that will 
benefit ​all​ students. In my view, it is all about showing how culturally relevant pedagogy 
and teaching is beneficial, relevant, and accessible to all students by providing concrete, 
authentic, and economically conscious methods and activities for the rural elementary 
school teacher to implement in their classrooms. 
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Summary 
The objective of this chapter was to outline the research question, ​ how does 
culturally responsive teaching, in the context of rural equity, shift the white-centric 
perspective to more equitable education for all rural Minnesotan students​? The rationale 
behind the research question was also clarified. This chapter also explained my personal 
connection to the research question being proposed. Due to my personal upbringing in a 
rural school environment, which was majority-white and whose pedagogy culturally 
sustained only white students, I have become passionate about how culturally relevant 
pedagogy can be implemented in the rural classroom in order to inspire rural equity. 
Rural school districts have the potential, in my mind, to benefit exponentially from the 
empowering methods of CRP. I think that schools are microcosms of our society, and by 
giving our students the tools to be empowered in the realm of schools, we are also giving 
them tools to be empowered members of our democratic society. The project will be a 
website that provides rural educators with tools and activities that incorporate aspects of 
culturally relevant pedagogy and teaching into the classroom. The website seeks to 
provide not only the ​how​ but the ​why​ of culturally relevant pedagogy and its relevance to 
the rural classroom. 
Chapter two will focus on the current literature around culturally relevant 
pedagogy, rural education, rural education in Minnesota, and multicultural education. 
Chapter three will focus on the project, providing an overview of the project, as well as 
how the website will be created, and the layout of the website, with descriptions of the 
sections I will include in the website, and the intended audience for the project. Chapter 
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four will focus on insights gained from the project, as well as my personal reflection 
about the project and what I have learnt from the project. I firmly believe that a website is 
the best medium for this project, because a website is something that can be accessed by 
anyone who has the link, and does not cost any money to access. 
 
 
  
13 
CHAPTER TWO 
 
Literature Review 
 
 
Introduction 
As I started to seek out literature to review while beginning this project, I was 
initially quite frustrated with how little research and writing there seems to be about rural 
schools in general, let alone, students of colour who attend these rural schools. Besides 
frustrating me on the level of being a graduate student who needs to finish their project in 
order to graduate, I was frustrated on a more personal level. It frustrated me because I 
was that child of colour who did not develop a positive racial self-image, who did not 
have culturally relevant pedagogy, or even other students to relate to. I feel as if my 
struggles with the rural education system cannot be unique only to me; and as an educator 
I am frustrated for those students who are dealing with those same thoughts and 
insecurities. Diversity is a hugely complicated and hugely important topic that is relevant 
in every school district, be it urban, rural, or suburban, and all students deserve to have 
access to culturally relevant pedagogy, that will allow them to develop a positive 
racial/cultural self-image. Students deserve access to an educational system that is not 
colour blind​ (a term that is used to describe an ideology that seeks to end racism by 
viewing people as race/culture/ethnicity-less), but an environment that is 
multicultural--where students are free to share, discuss, and celebrate their 
race/culture/ethnicity (Williams, 2011). 
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This chapter will review a selection of the literature relevant to the question posed 
in Chapter One: ​How does culturally responsive teaching in the context of rural equity 
shift the white-centric perspective to more equitable education for all rural Minnesotan 
students?​ To begin, I will define terms that I will use frequently throughout this paper to 
provide a clear and consistent understanding of the terminology. I will then identify the 
main themes of the research question, and review literature that corresponds to those 
themes. To conclude the chapter, I will summarise the main points of the chapter and 
offer closing remarks before proceeding to the methodology of this project. 
Culturally Relevant Pedagogy 
In this project, I will be using Gloria Ladson-Billings’ definition of Culturally 
Relevant Pedagogy (1995): “I have defined culturally relevant pedagogy as a pedagogy 
of the opposition not unlike  critical opposition but specifically committed to collective, 
not merely individual, empowerment” (p. 160). I also will be using the term Culturally 
Relevant Pedagogy (CRP) with regard to the three pillars that Ladson-Billings (1995) 
defined as making up Culturally Relevant Pedagogy. These three pillars are, according to 
Ladson-Billings (1995) “students must experience academic success, students must 
develop and/or maintain cultural competence; and students must develop a critical 
consciousness through which they challenge the status quo of the current social order” (p. 
160). Later in this chapter, CRP, will be further expounded upon and deconstructed even 
further, but for now, a truncated definition of CRP that I will be using in this chapter is 
stated by Ladson-Billings (1995) “A pedagogy that is specifically committed to the 
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collective empowerment of students, that is held up student academic success, student 
cultural competence, and student critical consciousness” (p. 160). 
Rural Districts 
Depending on the source, there may be different beliefs about what constitutes a 
rural school district. For the purposes of this project, as its main focus is on Minnesotan 
schools, I will be defining rural school districts as school districts designated as rural by 
the Minnesota Rural Education Association (2019). This includes over 230 school 
districts in the state of Minnesota. It is also important to define that colloquially, these 
rural areas are referred to as “Greater Minnesota” depending on the source. This is to 
distinguish these rural areas from the Minneapolis-Saint Paul Metropolitan Area (also 
colloquially known as the “Twin Cities”). Though it is important to note that cities 
Duluth, St. Cloud, and Rochester are not considered rural (though they are outside the 
Twin Cities Metropolitan Area). When reviewing sources that are about rural schools in 
general, each source might have a slightly different definition of what constitutes rurality, 
and that will be noted when available. Defining rurality is complicated, because it can 
mean so many different things depending on who is doing the defining. For citizens of 
rural areas, rurality is a culture, a way of life, and a not-completely-universal-but-similar 
set of values (Slama, 2004). For the Census Bureau (2020), it is merely another sort of 
classification that has very specific terms as to what makes up a rural school district. It is 
also not universal, just as urban and suburban areas are not universal, which makes it that 
much harder to clearly define; but for the sake of this project, I will be operating under 
the Minnesota Rural Education Association’s (2019) definition of rural school districts in 
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Minnesota, unless otherwise noted: the 230 school districts in Minnesota that are not 
located in the Minneapolis-Saint Paul metropolitan area, though I will also be excluding 
Duluth, Rochester, and St. Cloud. 
Stereotypes 
Stereotype is a term that nearly all of us have heard in our everyday lives, but in 
this project, the term ​stereotype ​will be defined as: “a set of cognitive generalizations 
(e.g., beliefs, expectations) about the qualities and characteristics of the members of a 
group or social category.” (American Psychological Association, 2020.) This includes 
both negative stereotypes, and the stereotypes that some may erroneously believe to be 
“positive” stereotypes. This definition extends to racial, ethnic, religious, and cultural 
groups, as people who may be stereotyped, with a focus on stereotypes that are crafted by 
those outside of these various groups. 
Multiculturalism 
Multiculturalism is another term that can mean many things to many different 
people--and across many different fields of study. As this is an educational context, I will 
be using the definition of multiculturalism as defined by Banks & Banks (2001) 
An idea, an educational reform movement, and a process whose major 
goal is to change the structure of educational institutions so that male and 
female students, exceptional students, and students who are members of 
diverse racial, ethnic, language, and cultural groups will have an equal 
chance to achieve academically in school. (p. 1). 
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Furthermore, this project will use this definition in combination with the five 
dimensions that Banks (1993) defined as making up multicultural education: content 
integration, the knowledge construction process, an equity pedagogy, prejudice reduction, 
and an empowering school culture and social structure. 
Rural Education in the United States 
Compared to its urban and suburban cousins, rural school districts have received 
very little in the way of peer-reviewed research. This is interesting to me because 
according to the National Center of Education Statistics [NCES] (2013), rural students 
make up 24% of all students in the United States, as of the 2011-2012 school year (p. 1). 
NCES (2013) has also shown through statistics that rural schools make up 57% of all 
school districts, and 32% of all schools in the United States, as of the 2011-2012 school 
year (p. 1). Rural school districts and rural students are almost always mentioned in 
relation to urban school districts (Ayalon, 2004). Rural school districts are often omitted 
from studies altogether, with the major focus of research being on topics such as 
multiculturalism in urban areas and poverty in urban areas. These issues are also relevant 
to rural school districts and communities, who are also diverse and deal with poverty 
(Ayalon, 2004). 
The problem is not simply a problem of lack of research, although that is a very 
large component of the problem, but also partially to do with stereotypes and assumptions 
made about rural districts. According to the textbooks  that Ayalon (2004)  reviewed, 1
1 ​In Ayalon (2004)’s article, he reviewed the following textbooks:​ Multicultural Education: Issues and 
Perspectives​,a chapter book edited by James Banks and Cherry McGeeBanks (2001) with contributions 
from various multicultural education scholars; ​Affirming Diversity:The Sociopolitical Context of 
Multicultural Education ​by Sonia Nieto (2000); and ​Student Cultural Diversity:Understanding and 
Meeting the Challenge​ by Eugene Garcia (2000). 
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almost none of them mentioned rural education explicitly, or expounded on rural 
achievements and reforms (Ayalon, 2004). This prevents students from seeing themselves 
reflected in their curriculum, and can likely contribute to developing a negative opinion 
of their own culture (Ayalon, 2004). Ayalon (2004) identified this issue as “rural 
invisibility”, rural students are being ignored as if they do not exist outside of being 
compared to urban and suburban school districts (p.28). This invisibility of rural schools 
extends even to the federal government, and are provided on average 9% of their budget 
by the federal government, while urban schools are provided an average of 11%. Rural 
districts are also “invisible” when it comes to policymaking, and some believe that 
education reform has an urban bias, and that rural districts have a hard time implementing 
these reforms, and making them relevant to their districts (Bryant, 2010). Another issue 
that tends to get overlooked by the government when it comes to rural schools, is 
poverty. The National Center of Education Statistics (NCES) (2004) has reported that 
15% of students in rural communities are living below the poverty line, and that 45% of 
rural students in remote areas attend a medium to high poverty school (as cited in 
Provasnik et al., 2007). That same report stated that 87% of African American rural 
students and 79% of Native American students live below the poverty line (as cited in 
Provasnik et al., 2007). Provasnik (2007) also stated that these percentages are higher 
than the same communities in urban areas (p. 28). The poverty in rural communities, 
understandably, has a strong negative effect on rural students, with the Center on 
Education Policy (2007) reporting that 50% of rural schools report that their students 
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experience an achievement gap in English arts and in math between students in poverty 
and students who are not (as cited by Zhang, 2008, p.10). 
Rural school districts suffer from the misconception that they are not diverse. As 
of fall 2010, students of colour made up slightly over a quarter (29%) of all students in 
rural school districts (National Center for Education Statistics, 2013). Because of this 
stereotype, rural school districts are often precluded from conversations of 
multiculturalism and of diversity, and that these topics are only for urban students, 
students of colour, and students that society considers disadvantaged, though 
multiculturalism is supposed to be inclusive (Ayalon, 2004). Rural areas also have the 
misfortune of being overgeneralized, as much diversity exists within rural communities 
across the nation, and no two rural communities are exactly alike (Casey, 1998). 
Rural Education in Minnesota 
Rural education in Minnesota, unfortunately, does not have a wealth of 
peer-reviewed research behind it, outside of statistics. Minnesota Rural Education 
Association (MREA) is an invaluable resource both for rural educators, and for those 
looking to learn more about rural education in Minnesota. MREA publishes a yearly list 
of issues that it considers to be the most relevant to schools in Greater (rural) Minnesota. 
As of the 2019-2020 school year, MREA has identified six most pressing issues facing 
Greater Minnesotan schools. These six most pressing issues are; Cooperative Facilities, 
Teacher Shortages, Paid Family Medical Leave, Special Education aid, Long Term 
Facility Maintenance Funding, and Income Gap (MREA, 2019). 
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Though it must be moved to the forefront of our minds as educators, because we 
owe it to our students to be culturally competent. According to the Minnesota Staff 
Automated Reporting System (STARS), approximately 95% of ​all ​teachers in Minnesota 
identify as white. That means out of the approximately 63,436 teachers in Minnesota, 
60,691 of them identify as white (STARS, 2019). That leaves 5% teachers of color for the 
approximately 34% of Minnesota students that identify as children of colour. 
(Professional Educator Licensing and Standards Board, 2019). This is a drastically 
unequal ratio, which means that children of colour are going to, most likely, have white 
teachers, and those teachers need to be culturally competent in order to truly move 
toward establishing a more equitable educational landscape, especially in rural areas.  
Culturally Relevant Pedagogy 
Culturally Relevant Pedagogy (CRP) is pedagogy that not only incorporates rigor 
and focuses on student achievement, but it also explicitly incorporates and affirms 
students’ cultural identity (Saint-Hilare, 2014). According to Gloria Ladson-Billings 
(1995), who introduced the term culturally relevant pedagogy in the mid-1990s, 
culturally relevant pedagogy has three criteria; “Students must experience academic 
success, students must develop/maintain cultural competence, and students must develop 
critical consciousness through which they challenge the status quo of the current social 
order” (p. 160). These three components are more necessary and vital now than they were 
even in 1995, as our world becomes increasingly more diverse and increasingly 
interconnected. Because of this, teachers and administrators need to implement pedagogy 
and practises that affirm and nurture students’ cultural identity. The key to culturally 
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relevant pedagogy/practises is stated by Gay (2000) “teaching to and through’ students’ 
background cultures and experiences” (p. 29). Teachers not only need to get to know 
their students, but they need to be aware of their students’ culture(s), cultures that coexist 
in the community, and how different cultures view aspects such as education and 
discipline. This might seem to be a heavy burden, and in a way, it is, but teachers have a 
valuable resource in parents and adult community members (Jackson & Bryson, 2018). 
According to Cochran-Smith (2004) (as cited by Jackson & Bryson 2018), it is not 
possible to teach in ways that are apolitical or that do not incorporate values. Teachers 
need to understand that they will, at some point, need to teach students who are from a 
different background than themselves. The homogenous teaching community will be 
coming into contact and mixing with the heterogenous student community (Howard, 
2003). Teachers need to be able to build a learning environment that acknowledges and 
appreciates students’ diverse cultures and backgrounds (Howard, 2003).  
Three Pillars of Culturally Relevant Pedagogy 
According to Gloria Ladson-Billings (1995), there are three pillars, or structures 
that need to be in place for culturally relevant pedagogy to be successful:“students must 
experience academic success, students must develop and/or maintain cultural 
competence; and students must develop a critical consciousness through which they 
challenge the status quo of the current social order” (p.160). These pillars are relevant to 
the question being addressed in this project: How does culturally responsive teaching in 
the context of rural equity shift the white-centric perspective to more equitable education 
for all rural students? They are relevant because they provide three ways for culturally 
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relevant pedagogy to be successful. Culturally relevant pedagogy might be the map, but 
the three components of culturally relevant pedagogy are the street names and directions.  
Students Must Experience Academic Success. ​According to Ladson-Billings 
(1995), teachers need to meet students where they are at, academically, and address their 
academic needs in a way that allows for students to “choose academic excellence” (p. 
160). Ladson-Billings (1995) provides the example of allowing students to demonstrate 
their knowledge of topics and subjects that have meaning to them, and allowing them 
situations that combine their knowledge and abilities in “academically important ways.” 
(p. 160). In the context of rural education, about 40% of all land in the United States is 
farmland (United States Department of Agriculture, 2014), as most farms are located in 
rural areas, a rural teacher might try and find ways to incorporate farming into their 
lesson plans. A teacher might also specifically select a topic or project that they know one 
or several students would be experts on, thus tapping into students’ funds of knowledge 
(Vélez-Ibáñez & Greenberg, 1992).  Ladson-Billings (1995) stated that it is important for 
teachers to demand academic excellence from their students, but also to understand that 
students learn best when what’s important and meaningful to them is incorporated into 
their lessons (p. 160). 
Cultural Competence.​ Ladson-Billings (1995) explained that culturally relevant 
educators find ways to use their students’ cultures as “vehicles of learning” (p. 161). 
According to DiAngelo (2006), educational environments are set up to benefit and 
maintain whiteness; and that whiteness is a culture of dominance, establishing itself as 
the norm, and non-white cultures as others or a deviation from the norm (p.1984). With 
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approximately 71% of students in rural schools being white (National Center of 
Education Statistics, 2011), and 80% of teachers in the United States being white 
(Walker, 2018), one can infer that students of colour in rural schools are likely held to the 
norms of whiteness. Ladson-Billings (1995) described that the way to develop cultural 
competence in the classroom is to create an environment where students are not only 
allowed but encouraged to use their cultural knowledge and their cultural backgrounds to 
build bridges to academics, thus developing both cultural competence and academic 
excellence (p.161). Ladson-Billings (1995) also recommended bringing in members of 
the community or even family members into the classroom to share elements of their 
culture(s) (p. 161). This compliments the characteristic of rural areas, where the 
community and schools are often connected together (Ayalon, 2004).  
Critical Consciousness.​ Ladson-Billings (1995) said that it is not enough to just 
be aware of cultures, but students should look at and analyse society through a critical 
lense (p. 162). Teachers should challenge their students to confront and critique the 
cultural norms of the world around them (Ladson-Billings, 1995). Ladson-Billings (1995) 
provided an example of turning a textbook’s lack of knowledge or representation about a 
certain topic, or, for example, lack of diversity, into a lesson and activity critiquing said 
textbook and pointing out its shortcomings. Students then could take action by writing 
letters to members of their community in order to bring the issues to light in a realm 
outside of the school, thus engaging their community, not just their peers (p. 162). An 
activity such as this might be quite successful in rural schools, where many students are 
forced to use outdated textbooks and facilities, due to a lack of funding (Sedgwick, 
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2018). Allowing students to be culturally critical and conscious allows students to 
become active participants in their own curriculum and their own learning; and allows 
students to move towards being the “subjects” and not the “objects” of study 
(Ladson-Billings, 1995). 
Critical Self Reflection 
A central belief of culturally relevant pedagogy is that teachers need to view their 
students’ diverse backgrounds as sources of strength, not as deficits (Paris & Alim, 
2017). If students are able to see themselves as capable learners, they are more likely to 
achieve in the classroom (Ladson-Billings, 1994). To establish this learning environment, 
it is critical that teachers engage in critical self reflection. Critical self reflection allows 
for teachers to see how their own viewpoints about race, class, ethics and society might 
be impeding their ability to establish culturally relevant pedagogy in their classroom 
(Howard, 2003). Howard (2003) suggested that there are three ingredients to successful 
critical self reflection for teachers; 
First, teachers must acknowledge how deficit-based notions of diverse students 
continue to permeate traditional school thinking, practices, and placement, and 
critique their own thoughts and practices to ensure they do not reinforce prejudice 
behavior. Second, culturally relevant pedagogy recognizes the explicit connection 
between culture and learning, and sees students' cultural capital as an asset and 
not a detriment to their school success. Third, culturally relevant teaching is 
mindful of how traditional teaching practices reflect middle-class, European 
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American cultural values, and thus seeks to incorporate a wider range of dynamic 
and fluid teaching practices. (pp. 197-198). 
Teaching comes from an inward place, and as teachers, we need to examine what that 
inward place is (Palmer, 1998). We, as teachers, cannot begin to understand our students 
and their experiences, if we do not know ourselves (Palmer, 1998). Asking ourselves 
about our prejudices and biases can be, and often is, very difficult which requires 
practice, but it is necessary to do this reflection in order to better serve our students 
(Howard, 2003). Howard also suggested that this process takes practice and that teachers 
need to be constantly reflecting and being critical with themselves in order to reevaluate 
their beliefs and practices. The teacher’s attitude towards culturally relevant pedagogy 
has a huge, vital impact on whether or not culturally relevant pedagogy will be successful 
in the classroom (Gay, 2015). Teachers need to create an environment that is open, 
inviting, and safe for all of their students, as they will not be able to participate fully and 
learn as much as they can in an environment that is judgmental, prejudiced, and full of 
assumptions (Gay, 2015). 
Students’ Cultures and Backgrounds Are Powerful Contributors 
 Another central tenet of culturally responsive pedagogy is seeing your students’ 
cultures and backgrounds as powerful contributors to more than just academic education. 
CRP is concerned with developing students’ cultural, democratic, social, and personal 
knowledge. CRP has to extend beyond academics, because schools are a microcosm that 
reflect the values of the society in which they are based (Gay, 2015). Gay (2015) stated 
that CRP confronts accepted belief that the white, middle class lifestyle is the normal 
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culture that makes up America. It believes that all cultures are just as valid as one 
another. Furthermore, all cultures are unique, as one culture is not any more “normal” 
than another.  It challenges students to develop what Gay (2015) calls “multi-cultural 
competencies,” which means that students should be learning about other cultures and 
that they can learn from and share with one another. This is very different than historical 
American attitudes toward culture, which was assimilation and shunning of any culture 
that did not conform to American values. Gay (2015) also raised the curious point of how 
many cultures in America live in close proximity to one another, but do not actually 
know much about each other. 
Eliminate Racial Hierarchies  
Culturally relevant pedagogy also seeks to eliminate racial hierarchies that have 
existed in America for over 400 years (Howard, 2003). However, though these racial 
attitudes have become less prevalent today they are not completely gone (Wihbey, 2014). 
Many whites in America are still, consciously or unconsciously, concerned with 
maintaining their societal privilege, which sees them on the top, and with the majority of 
the power (Gay, 2015). This may be a reason why culturally relevant pedagogy is resisted 
in some areas--preserving the status quo does not exactly work when the cultural 
landscape when America is changing at a rapid pace (Gay, 2015). If we are to move 
toward a more equitable society, then we need to have pedagogy that ​responds​ to the 
diverse, changing cultural landscape of America in the 21st century. 
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Culturally Sustaining Pedagogy  
The term “culturally sustaining pedagogy” has also been suggested as an 
extension or partner of culturally relevant pedagogy, as proposed and supported by 
Django Paris in 2002. Culturally sustaining pedagogy (CSP) takes a more active stance in 
the classroom and asks teachers how they can sustain cultures of students of colour, and 
not try and change or mold them into the dominant American culture (Paris & Alim, 
2017). It is a complete rejection of the deficit-based perceptions unfairly ascribed to 
students of colour, whose cultures are seen as something to overcome, rather than 
something to be embraced (Paris, 2012). According to Paris and Alim (2017), CSP differs 
from CRP, because topics and aspects can be relevant, and not be sustained (p. 88). CSP 
is focused on taking an active role in sustaining students’ culture(s). (Paris & Alim, 
2017). Paris (2012) (as cited by Paris & Alim, 2017) described CRP as the groundwork 
for the act of CSP. CSP also has a strong emphasis on cultural pluralism and rejects 
assimilation and monolingual/monoculturalism (p.88). Also, Paris and Alim (2017) 
suggested that asset based education models, like culturally relevant pedagogy, view 
culture as static, while culturally sustaining pedagogy views culture as a blend of 
traditional and evolving concepts (p.91). It seeks to have a fluid view of race, culture, 
language, and meaning that these things are never static and are never “finished” 
evolving and changing (Paris & Alim, 2017). Interestingly, CSP asks students to critique 
parts of their culture(s) that might be problematic, such as racism, sexism, homophobia, 
etc. and perhaps shift those perceptions (Paris & Alim, 2017). This does make sense, as 
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there is a strong focus on social justice and plurality of identity and culture in culturally 
sustaining pedagogy. 
Asset based learning  
Whether or not the term “culturally relevant pedagogy” or “culturally sustaining 
pedagogy” is used, both are examples of asset-based educational systems. They seek to 
challenge the “white gaze” view of culture which often sees differences from the cultural 
norm as detriments, rather than assets (Morrison, 1998). Asset-based learning also sees 
students as possessing “funds of knowledge” which are accumulations of knowledge 
based on students’ unique cultural and personal experiences/backgrounds (Vélez-Ibáñez 
& Greenberg, 1992). Using these funds of knowledge, educators can alter and adjust 
classroom aspects, such as, expectations, norms, activities, lessons to ​sustain​ and develop 
these funds (González et al., 2005). In rural communities, there is a strong 
interconnection between school, home, and the greater community (Reed, 2010). As a 
future rural educator, I find that the literature surrounding CSP is applicable to rural 
school districts, if one sees that rurality is a valid form of culture. I also think that the 
CSP focus on pluralism is a very important aspect to consider, when talking about 
implementing CSP into the rural classroom so students can critique their culture and learn 
from other cultures, without “giving up” their culture (Ayalon, 2004). 
In summary, CRP is a pedagogy that focuses on the collective empowerment of 
the students, rather than just the individual empowerment (Ladson-Billings, 1995). The 
founder of culturally relevant pedagogy, Gloria Ladson-Billings (1995), defined three 
pillars that make up CRP: there are three pillars, or structures that need to be in place for 
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culturally relevant pedagogy to be successful:“students must experience academic 
success, students must develop and/or maintain cultural competence; and students must 
develop a critical consciousness through which they challenge the status quo of the 
current social order” (p.160). CRP also focuses on using a student’s cultural background 
as a powerful motivator and asset in the classroom, as well as planning authentic lessons 
to make the material relevant to the students’ interests and experiences. By viewing 
students’ background as assets, focusing on collective empowerment, and adapting 
lessons and curriculum to be more relevant and authentic, culturally relevant pedagogy 
helps to answer the question ​how does culturally responsive pedagogy in the context of 
rural equity shift the white-centric perspective to more equitable education for all rural 
Minnesotan students? 
Multiculturalism in Rural School Districts 
In a rural context, multicultural education might seem more difficult, or not as 
relevant as it would be seen in an urban context. According to Ayalon (2004), there is a 
thought around some rural educators and rural teacher candidates that multicultural 
education belongs to urban areas, and is not something that they need to know. Also 
according to Ayalon (2004), this could not be further from the truth, as multicultural 
education does not just apply to urban school districts or is only for minority students, but 
seeks to be inclusive of everyone (p. 24). White students in rural areas need educators 
who allow them to see themselves as multicultural beings (Ayalon, 2004). 
Multiculturalism is much more than just looking at race and ethnicity, because culture is 
so much more than race and ethnicity. The goal of diversity should always aim for unity, 
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not division (Liao, 2018). Rural students also need educators that understand that 
ruralism is its own culture, and that multiculturalism and learning about other cultures 
would not seek to change their own culture or make them “give up” that culture. 
Multiculturalism should show that there’s room for everyone at the table, exactly as they 
are (Cook, 2010). Ayalon (2004) stated that because there is little attention paid to rural 
issues in the conversation of multiculturalism, rural districts might not really see the 
relevance of multiculturalism in their school districts (p.24). Furthermore, Ayalon (2004) 
noted that most of the time in textbooks used in a multicultural educational system, the 
rural perspective is completely missing (p. 30). Reed (2010) suggested that this 
preclusion of the rural perspective in multicultural education might be the reason as to 
why some rural school districts think that multicultural education is an urban concept, 
and has little to no relevance in rural schools.  Reed (2010) also stated that some rural 
school districts are working with a very narrow definition of what diversity is.This could 
stem from the fact that some multicultural textbooks do not even mention rural areas 
(Ayalon, 2004). Due to being excluded from the conversation, educators in rural areas 
might falsely believe that their communities are nearly homogenous, and that 
multiculturalism has no relevant place at their schools (Reed, 2010). Reed suggested that 
rural school districts need to be part of the conversation around multiculturalism if we 
expect them to find multiculturalism applicable and relevant to them, or it will likely be 
seen as an “urban” concept. 
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Five Dimensions of Multicultural Education 
Though James A. Banks’ (1993) five dimensions of multicultural education were 
not written specifically with a rural context in mind, I do believe that the five dimensions 
that he has identified would be useful for rural educators who would like to implement 
multiculturalism in their classrooms, and/or their schools/districts by showing how 
multiculturalism is a multi-dimensional, multi-faceted topic. Culturally relevant 
pedagogy can be seen as a natural extension of multiculturalism, or rather a response to 
multiculturalism. The five dimensions of multiculturalism provide several areas of focus 
that educators can take to move toward a more culturally responsive and equitable 
environment. These dimensions help to answer the question, ​how does culturally 
responsive pedagogy in the context of rural equity shift the white-centric perspective to 
more equitable education for all rural Minnesotan students, ​by providing five aspects 
that the culturally responsive teacher can take into consideration while thinking of ways 
to implement CRP into their classroom. I would go so far as to say that Bank’s five 
dimensions of multiculturalism ​are​ culturally responsive pedagogical practices. Each of 
the dimensions are concerned with the collective empowerment of their students, and 
moving toward more equitable educational landscapes, just as CRP strives to do. The five 
dimensions of multiculturalism are: content integration, the knowledge construction 
process, an equity pedagogy, prejudice reduction, and an empowering school culture and 
social structure (Banks, 1993).  
Content Integration. ​Content integration involves how teachers incorporate 
examples, authors, and other information from other cultures in their lessons (Banks, 
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1993). Content integration is, according to Banks (1993) the traditional way that 
multiculturalism is thought of in most school districts, but that using this dimension as 
the sole definition of multicultural education is too narrow, and because of this, subjects 
outside of the humanities and English language arts, might see multicultural education as 
irrelevant or not applicable to their classes (p. 25). While content integration is an 
important facet of multicultural education, it is not the only facet of multicultural 
education, and that teachers, especially those outside humanities and English language 
arts, need to consider the other dimensions as well (p. 25). 
Knowledge Construction.​ The knowledge construction process is the process by 
which knowledge is created (Banks, 1993). This knowledge creation is affected by 
implicit cultural biases that teachers and the educational system possesses (Banks, 1993). 
Educators need to understand how the knowledge construction process as a whole is set 
up to favour the dominant cultural group, and contributes to the marginalisation of 
students of colour (Banks, 1993). Banks (1993) has named five different kinds of 
knowledge that teachers need to be aware of, and how to use their cultural knowledge and 
their students’ cultural knowledge to enhance their students’ learning: personal/cultural 
knowledge, popular knowledge, mainstream academic knowledge, transformative 
knowledge, and school knowledge (pp.25-26). Personal/cultural knowledge is knowledge 
derived from personal and cultural experiences (Banks, 1993). Popular knowledge is 
knowledge derived from mass media and popular culture (Banks, 1993). Banks (1993) 
says that mainstream academic knowledge is derived from “The concepts, theories, and 
explanations that constitute traditional Western centric knowledge in history and in the 
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social and behavioral sciences constitute mainstream academic knowledge” (p. 26). 
Transformative knowledge is derived from challenging accepted mainstream knowledge 
with the goal to, as Banks (1993) stated “expand and substantially revise established 
canons, theories, explanations, and research methods” (p. 26). School, also called 
pedagogical knowledge, according to Banks (2009): “consists of the facts, concepts, and 
generalizations presented in textbooks, teachers' guides, and other forms of media 
designed for instruction” (p. 20). All of these forms of knowledge can be implicitly 
culturally biased, and in a multicultural sense, educators need to recognise and confront 
these biases, which can be done by researching transformative approaches to curriculum, 
and consulting with members of the education community, and the local community 
(Banks, 1993). 
Prejudice Reduction.​ This facet of multicultural education seeks to confront 
racial prejudices that students have. Banks (1993) stated that by age 4, African American, 
white, and Hispanic children are aware of racial differences and the favouring of whites 
(p. 27). The best way to counter prejudice, according to Banks (1993), is to show people 
of colour in natural, integrated ways; and organising ways for students to work with other 
students in cooperative learning activities in order to help create more positive interracial 
attitudes (p. 27).  
Equity Pedagogy.​ An equity pedagogy is a style of teaching that seeks to cross 
racial, cultural, and class barriers in order for all students to achieve academically (Banks, 
1993). An equity pedagogy not only teaches its students how to read, write, and 
mathematics; but challenges them to become reflective thinkers, and how to critique and 
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participate in a democratic society (Banks & Banks, 1995). Banks and Banks (1995) 
argued that pedagogy that just prepares students to become another member of society, is 
not preparing students to challenge society and to become agents of change (p. 152). 
Equitable pedagogy moves away from memorising prescribed knowledge, to allowing 
students to construct and generate their own knowledge by evaluating not only the 
information being presented to them, but also who is giving them the information (Banks 
& Banks, 1995). A teacher implementing an equitable pedagogy allows for students to 
come up with multiple perspectives and solutions to problems, instead of focusing on a 
one answer solution, and allows for students to realise the interconnectedness of issues 
(Banks & Banks, 1995).  
An Empowering School Culture and Social Structure.​ This facet of 
multicultural education looks at the educational institution as a whole and examines 
issues such as tracking, the distribution of power throughout the school system, and 
shifting the structure of the school so that it is more equitable and fair for all students 
(Banks, 1993). Banks (1993) said that this dimension of multicultural education involves 
implementing assessments that are fair to all groups of students, eliminates student 
tracking, and helps teachers create the mindset that all of their students are capable of 
learning, which he says is the most important aspect for teachers and educators wishing 
to create an empowering school culture and social structure (p. 27).  
Summary and Closing Thoughts 
The lack of peer-reviewed resources about rural schools is concerning, especially 
when comparing research on rural schools to urban and suburban schools. Rural schools 
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have unique challenges, such as lack of funding, lack of teacher retainment, and lack of 
facilities, and they need a unique system to help them navigate those challenges. As they 
have been left out of the conversation about multiculturalism in most regards, it is not 
hard to understand why some rural districts consider multiculturalism to be an urban 
concept. Rural schools are diversifying, and because of this, schools need to have 
culturally responsive and culturally sustaining pedagogies in order to better serve all 
students, not just those who are minorities.  
As written above, CRP and CSP are about showing that there is room for 
everyone at the table, and that everyone is a culturally diverse human being. This 
concept, in my belief, is the key to making multiculturalism, CRP, and CSP relevant in 
rural school districts. There is little research about multiculturalism in rural school 
districts, and next to no information about CRP and CSP in rural school districts, which is 
disappointing as these students could enjoy the same documented benefits of CRP, CSP, 
and multiculturalism that many students across the United States in urban areas seem to. 
This project will seek to establish a website that provides CRP and CSP practices, theory, 
and activities that rural teachers can use in their classrooms, as they are currently 
underrepresented and underserved in these areas. In the interest of economic equity, the 
website will take into consideration the facts that money for supplies and materials might 
be tight or non-existent. The website will also establish a forum where rural educators 
can connect with one another, exchange ideas, and make suggestions about implementing 
CRP and CSP in the rural classroom. I would like to end with a piece of information that 
resonated with me as an educator, and as a former student of rural Minnesota: Bryant 
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(2010) commented that rural schools often feel “invisible” in the eyes of policymakers 
and the government (pp. 55-56). I cannot help but want to change that, because I believe 
we cannot move toward a more equitable educational society, when 32% (NCES, 2013, 
p. 1) of our schools are not being included in the conversation. 
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CHAPTER THREE 
 
Project Description 
 
 
Introduction 
The goal of this chapter is to provide the reader with an explanation of the project, 
the rationale behind the project, the logistical details of how the project was carried out, 
and the intended audience for the project. The project attempted to answer the research 
question: ​How does culturally responsive teaching in the context of rural equity shift the 
white-centric perspective to more equitable education for all rural Minnesotan students? 
The project is a website, whose purpose is dedicated to explaining how culturally relevant 
pedagogy (CRP) is relevant in the rural context and practical ways it can be implemented 
into the classroom. The website also includes practices that teachers can use to try and 
develop cultural competence in their classroom, with accompanying rationale explaining 
how the activity incorporates CRP. The website also has a forum where rural teachers can 
post comments on the information or practices, share ideas with each other, or offer up 
their own ideas on how to make activities more authentic and relevant, or ideas for new 
activities and projects.  
Rationale 
I wanted to create a website because it is something that can be easily shared with 
a wide variety of people almost instantly. In today’s hectic world, and with all of the 
duties that teachers have, I know that having the information readily available without 
having to jump through any hoops is helpful to educators. The goal of my website’s 
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design is to be simple and straightforward. Ease of access is something that is important 
to me, as I believe that a website is not very helpful if you can’t figure out how to 
navigate it. I planned on avoiding large walls of text as well, as that is not very appealing, 
and can be overwhelming to the reader. This website aims to be a resource that everyday 
teachers can use in their everyday lesson planning. Being from Greater Minnesota 
myself, I know that there is a strong focus on practicality, so I planned on always looking 
through that lens while crafting the website. 
Another element that I wanted the website to have was a forum for teachers to 
connect with one another about this topic. Rurality often has a strong focus on 
community, and school and community are very much intertwined (Reed, 2010), so I 
think having a forum really incorporates that core value. Plus, I am still a novice teacher 
and I think there is great wisdom that can be passed on from veteran teachers. I do hope 
to keep this website up to date and available for rural educators, or offer it to an 
organisation such as Minnesota Rural Education Association who can, if they choose, 
pass it along to their contacts in rural schools so more educators can use the resource if 
they would like. Perhaps it is a cliché at this point, but this project held a special place in 
my heart because I wanted to give back to a place and a culture that has given me so 
much. 
Website Contents 
I used the website service wix.com in order to set up my website. The service had 
a variety of templates to choose from. The website had a whole selection dedicated to 
education websites, so I chose one from that selection and edited it to fit the needs of the 
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project. The website had four major sections: What is Culturally Relevant Pedagogy?, 
CRP in the Rural Elementary Classroom, CRP Activities, and the Blog. 
What is Culturally Relevant Pedagogy? 
This section provided the definition of culturally relevant pedagogy that Gloria 
Ladson-Billings (1995) provided: “I have defined culturally relevant pedagogy as a 
pedagogy of the opposition not unlike  critical opposition but specifically committed to 
collective, not merely individual, empowerment” (p. 160). I also listed in this section the 
three pillars that Gloria Ladson-Billings (1995) established: “students must experience 
academic success, students must develop and/or maintain cultural competence; and 
students must develop a critical consciousness through which they challenge the status 
quo of the current social order” (p.160). This section also defined multiculturalism, using 
Banks and Banks (2001) definition: 
An idea, an educational reform movement, and a process whose major goal is to 
change the structure of educational institutions so that male and female students, 
exceptional students, and students who are members of diverse racial, ethnic, 
language, and cultural groups will have an equal chance to achieve academically 
in school. (p. 1) 
I used the following definition of stereotype: “a set of cognitive generalizations (e.g., 
beliefs, expectations) about the qualities and characteristics of the members of a group or 
social category.” (American Psychological Association, 2020).  
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CRP in the Rural Elementary Classroom 
This section of the website provided the user with explanations about how 
culturally relevant pedagogy applies to rural elementary classrooms, with a focus on 
Minnesotan rural schools. This section incorporated information about student 
demographics of rural Minnesotan schools, as well as explained how multicultural 
education and culturally relevant pedagogy applies to and benefits all students, not just 
minority students (Ayalon, 2004). The goal of this section was to provide the “why” 
behind culturally relevant pedagogy and multicultural education, and to establish that 
every student is a cultural being. There is not one universal culture in our society, but 
instead many different cultures that interact and co-exist with one another. This section 
was vital to the success of the website, because it directly tries to combat the problem of 
“rural invisibility” in the realms of multiculturalism and culturally relevant pedagogy, as 
rural schools are often completely left out of the conversation (Ayalon, 2004). 
CRP Practices & Blog 
This section provided the “how” of culturally relevant pedagogy and multicultural 
education in the classroom. Because I wanted the website to focus on practicality, this 
section included practices that the elementary teacher can use in their classroom. The 
goals of the practices are to incorporate methods of CRP and multiculturalism into the 
classroom. This section contained specific suggestions and practices that allowed 
teachers to visualise what CRP practices look like in the classroom. Since, as of 2019, 
rural schools are operating at about a $206.00 dollar revenue loss (Minnesota Rural 
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Education Association, 2019), I selected activities that do not require the teacher or the 
district to buy expensive materials or require special equipment or facilities. 
The blog, or forum, of the website is a place for teachers to connect with one 
another and/or offer feedback about the activities that I have chosen to include on the 
website. I wanted to include this portion, because I feel that as teachers we are always 
learning, and that a community of one’s peers can greatly increase that learning. As I am 
a novice teacher, there is so much wisdom that I, and others like me, can learn from 
veteran teachers. I do not believe that there is a way for me to evaluate whether the 
activities are successful or not, until they are implemented by actual teachers in actual 
classrooms. My hope was that teachers from all over Greater Minnesota, and beyond, can 
use this forum as a place to share their honest critiques of my research or activities, as 
well as make suggestions, and build relationships with other teachers.  
Design Elements and Completion Date 
 Each section had relevant information for the elementary classroom and provided 
resources for further research if the teacher wanted to learn more. The website’s goal was 
to be functional, so I wanted to have the core information readily available, and then link 
sources for additional information, rather than to have had massive walls of text. 
Summaries of major research articles or theories were included, so the information was 
easily digestible by the practical teacher. Suggestions for further research/relevant 
resources were hyperlinked on the website as well. The blog was open for teachers and 
others to give their input, and was accompanied by a list of guidelines for those looking 
to post on the blog, so that people hopefully would not be disrespectful to one another or 
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post content that is inappropriate. As stated earlier, the main design element used in this 
project was ease-of-access. There were not any flashy graphics, videos, or music on this 
website, I instead chose a sleek modern design for this website. This project was 
completed during the summer of 2020, and the website was open and accessible to the 
public before the start of the 2020-2021 school year. 
Audience 
The targeted audience of this project were teachers in Minnesota’s rural districts. 
While they were the intended target, I do think that rural educators everywhere could 
have found the information helpful and useful. I also targeted this project towards 
teachers of students who were in grades kindergarten-sixth grade, though I was sure the 
information could have been adapted to fit secondary instruction, if the instructor had 
wished to. It was aimed at classroom teachers, but could have been used by 
administration, or rather, anyone who would like to have known more about CRP in a 
rural context. It would also have been interesting if parents and community members had 
used the website, and maybe had suggested activities, games, or themes that were 
significant to their culture(s), if they wished. Community cultural funds of knowledge are 
a valuable resource, and any contribution that they might make, could inspire great 
learning for ourselves and our students! 
Relating the Project to the Research Question 
This project aimed to answer the question: ​ How does culturally responsive 
pedagogy in the context of rural equity shift the white-centric perspective to more 
equitable education for all rural Minnesotan students? ​By having provided educators 
43 
with ways to incorporate elements of CRP into their classroom environments. It also 
provides explicit rationale that explained how CRP can be used and is relevant to Greater 
Minnesota students. By having provided ways CRP could be incorporated into the 
classroom, teachers can move from the white-centric educational system of yore to a 
more culturally competent and culturally relevant curriculum, thus creating a more 
equitable classroom environment (Ladson-Billings, 1995). While it is unlikely to solve all 
of the inequality issues in rural schools, it sought to be at least a practical guidepost for 
educators who are interested in rural equity, and how culturally relevant pedagogy can 
help to make that a reality in rural schools in Greater Minnesota. 
Conclusion 
This chapter explained what the project is, how it was made, the rationale behind 
creating the project, the intended audience, and how the project related to the research 
question,​ how does culturally responsive teaching in the context of rural equity shift the 
white-centric perspective to more equitable education for all rural Minnesotan students? 
The project was a website that educators in rural areas could use to find out what CRP is, 
how it is relevant in the rural classroom, practices that incorporate CRP, and a blog/forum 
that allows educators, community members, and anyone to share their opinions, ideas, 
etc. with one another. The website also provided educators with further research if they 
wished to delve further into the topics presented on the website. This website was all 
about practicality and ease-of-access, so that the most people possible could use the 
website. I strongly believed that this was the best way to create and share information 
instantly, and anyone with an internet connection could access it. It was developed on 
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wix.com, using one of their education templates, and will be kept up to date as long as 
possible by me, or possibly another organization who would like to use the website to 
reach more rural educators. I am passionate about this project because it hits so close to 
home for me, and I believe that given the right tools, any student and any educator can 
prosper in rural school districts.  
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Chapter Four 
Reflection 
Introduction 
The goal of this project was to help to answer the question: ​how does culturally 
responsive pedagogy in the context of rural equity shift the white-centric perspective to 
more equitable education for all rural Minnesotan students?​ This was done through the 
creation of a website based off of the research acquired during this project in an effort to 
point out the benefits and relevance of culturally relevant pedagogy to the rural 
classroom. This chapter reviews my growth as a researcher, writer, and learner in 
completing my capstone.  
This chapter serves as a reflection upon the process and future of the research and 
the project, starting with a reconnection to the literature review. In this section, I review 
which sources I found to be more critically important to my research. The next section 
will describe the limitations of my research and my project, followed by a section that 
focuses on the future of the topic and research. To conclude the chapter, I look at how 
this research can be used, how I communicate my findings, as well as future/similar 
projects that can be done to bring further benefit to the profession and to the topic. This 
chapter is an important part of being a teacher who practices culturally relevant 
pedagogy, as self-reflection is a critical component of culturally relevant pedagogy 
(Howard, 2003). As an educator who is a strong proponent of culturally relevant 
pedagogy, it is vital to also be a proponent of critical self-reflection. 
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Growth as a Researcher, Learner, and Writer 
When I first began this project, I naively assumed that there had been little to no 
discourse about people of colour in rural areas, and that I would be creating something 
that had never been seen before. While sources were tough to find, I am glad and relieved 
to know that I am not the only one who is concerned about this topic. It has been 
comforting to know that there are people actively exploring culturally relevant 
pedagogy’s relevance in the rural setting. As a former person of colour rural student 
myself, I feel a very strong connection to this topic, and although scarce, there are some 
researchers who also feel like rural students need to be included into the conversation 
about culturally relevant pedagogy. 
What also surprised me, and happily so, is that Minnesota is much more diverse 
than I thought. Going into this project, I did assume that there would be a smaller 
percentage of students and teachers of colour in the more rural districts. While this is true 
to an extent, as most rural districts in Minnesota have a lower percentage of students of 
colour than their urban and suburban counterparts, to my surprise, there is not a single 
district in Minnesota that is completely white (MREA, 2019). This, to me, reinforced the 
belief that my project has merit, and that my project is relevant to today’s students. We 
are moving away from the narrative that culturally relevant pedagogy is only relevant in 
urban school districts, and towards the realisation that culturally relevant pedagogy is 
applicable and beneficial to all of our students. 
These surprises helped me grow in my skills as a researcher. I went into this 
project with the belief that surprises were very unlikely to occur, and that it was more 
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about finding data that supported my research question. I figured that I knew what to 
expect, I just had to find sources to back me up. I learned that the research process is not 
so cut and dry. While I did find research confirming my belief that culturally relevant 
pedagogy is applicable to rural school districts, I found so much more research that led to 
new questions and to new understandings. As a fledgling researcher and educator, this 
was a poignant lesson in not getting ahead of myself and assume that I already know the 
answers to my questions. One answer to a question is more often than not a springboard 
to a whole host of other questions. While the amount of information this can lead to can 
feel overwhelming and never ending, it has really helped me to see that so rarely do we 
have all of the answers, and truly are lifelong learners, which is what we try and develop 
in our students. 
In tandem with developing my researching skills, I had to focus on developing my 
writing skills. Learning the style of writing in the American Psychological Association’s 
style, coupled with the formatting of my university, was difficult at first. It was easy to 
grow frustrated with the minutiae of citation and format, but I do believe that it was 
worthwhile for me as a learner and writer in the academic sphere. Having a solid 
understanding of academic writing will only serve as a benefit in future endeavours. 
Having to constantly edit this paper and project has also helped me to understand the 
growth process that comes from revision--and how this is a vital process for both my 
students and I. So rarely in life do we do things perfectly on the first try, and it is in the 
revision that we grow. The revision process is even more apparent in the research 
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literature that I cited in this project, as many of the authors revised their previous work 
with new insights and knowledge, showing that growth and learning never truly stop. 
Revisiting the Literature Review 
The literature review as a whole was incredibly important to me as a researcher 
and as a writer. It helped me to organise my thoughts and discover questions that I had 
not initially considered before conducting the literature review. For this project 
specifically, the sections of the literature that proved to be the most relevant to the 
completion of the project were the sections that focused on what culturally relevant 
pedagogy actually is, and the sections that focused on culturally relevant pedagogy and 
multiculturalism in the rural classroom. The sections that focused on these aspects with a 
specific look through a rural lens also helped me to see that other researchers are 
concerned with culturally relevant pedagogy/multiculturalism in a rural context, as well 
as helped to confirm to me that my project had merit and worth. 
As I reflected upon which of the literature used in this research paper and project 
was of critical importance, it is hard to not simply state that all of the literature was of 
great importance. However, Ladson-Billing’s (1995) ​But That's Just Good Teaching! The 
Case for Culturally Relevant Pedagogy​ was absolutely critical to this project. 
Ladson-Billings is the originator of the term culturally relevant pedagogy, and her 
landmark work was cited by many of the other authors who conducted further research in 
the realm of culturally relevant pedagogy. Ladson-Billings’ three pillars of culturally 
relevant pedagogy served as guideposts whilst completing my project, as they were three 
“lenses” that I tried to see my project through. Banks was also critical to my project’s 
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success as he wrote several works about the topic of multiculturalism. I found his five 
dimensions of multiculturalism in education to present a holistic approach to integrating 
multiculturalism in the classroom. Ayalon’s (2004) ​Why Is Rural Education Missing from 
Multicultural Education Textbooks? ​helped me to gather a wealth of information about 
multiculturalism through a specific rural school perspective. The Minnesota Rural 
Education Association (MREA) was an invaluable resource for the successful creation of 
this project. MREA provided me with Minnesota-specific information concerning rural 
schools, such as current issues Minnesota rural schools face, as well as the current 
demographic information of rural Minnesotan school districts. 
As stated previously, all of the sources cited in this project were integral to its 
completion. It was not uncommon for one of the authors that I cited to cite several other 
authors that I had also integrated into my project. James Banks and Gloria 
Ladson-Billings are two of the authors that I had seen cited in nearly every work about 
multiculturalism and culturally responsive pedagogy, respectively; and without their 
research, my project simply would not exist. With my project being targeted toward rural 
schools in Minnesota, Aram Ayalon, and the Minnesota Rural Education Association 
were critical in helping me to see my project through a rural Minnesotan lens. Through 
these sources, and through all of the sources cited in this project, I was able to arrive at a 
possible answer for the question posed in this project: ​how does culturally responsive 
pedagogy in the context of rural equity shift the white-centric perspective to more 
equitable education for all rural Minnesotan students? 
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Answering the Research Question 
The research question that this project focused on is not one that has only one 
correct answer. Culturally responsive pedagogy is a pedagogy that focuses on the 
collective achievement and success of the students in the classroom. It also focuses on 
using students’ backgrounds as motivators in the classroom and seeing these backgrounds 
as powerful assets in the classroom. Culturally relevant pedagogy also requires a teacher 
to reflect on their lessons and practices, in order to examine how their own biases and 
beliefs might be unfairly affecting their students. It is about tailoring a teacher’s lesson 
plans to make them more authentic to their students, as well as creating an environment 
where students feel comfortable and supported enough to be their authentic selves. It 
seeks to do away with the “one size fits all” approach to education. There is a strong 
emphasis on having students work with one another to solve real world problems that are 
relevant to their lives. The overarching goal is to establish a community in the classroom 
that focuses on sustaining students’ cultural identity, as well as building cultural empathy 
between students from different cultures. 
These characteristics of culturally responsive pedagogy are all geared toward 
building a more equitable environment in the classroom. In the context of rural education, 
the education community needs to include rural educators/school districts in the 
conversation. In Minnesota alone, not one single district, be it urban, suburban, or rural 
school district, is made up completely of white students (Minnesota Rural Education 
Association, 2019). This means that all districts in Minnesota are multicultural school 
districts, and all students can benefit from culturally relevant pedagogy. To be successful 
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in the rural classroom, we, as educators, need to move away from the narrative that 
culturally relevant pedagogy is not applicable to rural schools.  
This project sought to provide teachers with practical ways teachers can 
implement culturally relevant pedagogy into their classroom, as well as how it is relevant 
to the rural classroom. By explaining the benefits of culturally relevant pedagogy and 
how it can be done, we can provide rural teachers with the tools they need to move away 
from the white-centric “traditional” model of education, and toward a model of education 
that is personalised to each classroom and responds to and sustains the cultural identity of 
all students. Though this project sought to be all encompassing and holistic in its 
approach, it naturally had limitations that could hinder the successful implementation of 
culturally relevant pedagogy. 
Limitations of the Project 
The largest limitation of this project was the term that it was completed in. 
Ideally, I would have liked to have shared this project with a classroom teacher in a live 
environment, who would offer feedback on the activities and methods outlined in my 
project.  Due to this project being completed in the summer, as well as the current 
COVID19 pandemic, it would have been nearly impossible to share this project in a live 
school environment. I could not have shared it in a summer school environment either, as 
schools were closed during the period of this project, with many schools simply 
cancelling summer school, or conducting summer school through technology. 
Another large limitation of this project was the assumption that all teachers work 
in environments where they are allowed to have an input in the policies and lessons in 
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their classrooms. Culturally Relevant Pedagogy (CRP) is not a traditional way of 
teaching, and could be a hard sell to an administration who does not think that culturally 
relevant pedagogy is applicable to the rural elementary school classroom. It could also be 
a hard sell for schools that focus only on teaching toward standardised tests. Culturally 
relevant pedagogy is all about making teaching personal, and personalising your 
classroom environment for the betterment of your students, so it would likely be less 
successful in classrooms where there is not a lot of teacher freedom. These limitations: 
not being able to share the project with a real time classroom, and the project operating 
under the assumption that teachers are allowed the freedom to teach in a personalised 
manner, are present in this project and should be taken into consideration in future 
projects and research concerning this topic. 
Future Research and Potential Projects 
Concerning the future of the research around the question, ​how does culturally 
responsive pedagogy in the context of rural equity shift the white-centric perspective to 
more equitable education for all rural Minnesotan students, ​I believe that there simply 
needs to be more research done on students of colour in rural areas, and about rural 
schools as a whole. I highly recommend that future researchers work with a classroom to 
allow them to try the activities that the researcher finds/create, as well as allowing the 
researcher to see if their research questions can be answered (or if they need to be 
altered). I believe that there needs to be more research done on how to include rural 
schools in the larger educational discourse, and how to solve issues that rural schools 
often face. Some of these issues are: lack of funding, aging school buildings, declining 
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enrollment, and out of date curriculum (McMurry & Ronningen, 2006). It is my opinion 
that if these issues are addressed and alleviated, rural schools will have more time and 
resources that will allow them to incorporate culturally relevant pedagogy into their 
schools and their curriculum. 
I believe the next logical project to conduct after finishing this project, would be 
one that focuses on a culturally relevant pedagogy focused curriculum. This is the process 
of turning theory into practice. While this project provides starting points for introducing 
culturally relevant pedagogy to the rural elementary classroom, it is not a full formed 
curriculum. Crafting a culturally relevant pedagogical curriculum would allow teachers 
and districts who are interested in rural equity to have a “road map” of culturally relevant 
pedagogy, with activities, lessons, and goals clearly defined and outlined for teachers to 
use throughout the year. It would also provide administration with solid proof that 
academic standards can be met with a culturally relevant curriculum. Any curriculum that 
aims to be a CRP curriculum, should make sure to leave room for classroom 
personalisation, as a large part of culturally relevant pedagogy is tailoring the curriculum 
to your students, and that a one size fits all approach to curriculum is an approach that 
should be moved away from. My sincere hope for my project is that it is used by rural 
educators for their classroom, and used by researchers to help further their own research 
goals. 
Communicating Results and Benefits to the Profession 
The results of this research project are currently hosted on Wix.com, and because 
it is a website, it can be shared all over Minnesota, and all over the world. Accessibility 
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was a concept that I tried to keep in mind while deciding on the design and medium for 
this project. The website is also free, which allows anyone with internet access the ability 
to use the website without any barriers of entry. The website will be retained by Hamline 
University, where it can be accessed at any time. This website will also be shared with 
the Minnesota Rural Education Association (MREA) who, if they desire, can share the 
link on their website or social media pages. MREA partners with and is made up of rural 
school educators, and if MREA chooses to share this project, there is the potential for this 
project to reach a lot of rural educators in Minnesota, hopefully to everyone’s benefit. 
I do believe that this project will benefit the education profession. My project 
contributes to the very small body of research surrounding rural students of colour. I 
think that this project will benefit any rural educator who is curious about culturally 
relevant pedagogy, with a specific look through the rural lens. The project presents 
culturally relevant pedagogy in an approachable and accessible way, and is geared toward 
educators who may have heard about the term “culturally relevant pedagogy” before or 
have noticed that their schools are becoming more diverse. It attempts to provide 
practices that are culturally relevant, but are simple to understand and implement. This 
project attempts to help rural teachers who are looking for a more equitable approach to 
education, especially with our society becoming ever more diverse. In the end, this 
project exists to benefit rural elementary students and teachers through a free and 
accessible website; and I believe this project answers the research question, ​how does 
culturally responsive pedagogy in the context of rural equity shift the white-centric 
perspective to more equitable education for all rural Minnesotan students? 
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